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RACE AND ATTITUDINAL PERCEPTION: A COMPARATIVE ETHNOLOGICAL
ANALYSIS OF BLACK STUDENTS AT TWO UNIVERSITIES

by
Samuel Richard Weathersby, B.S., M.Ed., Ed.D.
Texas Southern University, 1985
Professor James C. Jones, Advisor

This study presents a comparative ethnological analysis on the attitudinal perceptions of black students enrolled at a traditionally black university
(Texas Southern University) and at a predominantly white university (the University of Houston - University Park Campus) during the 1984-85 academic year.
The study adds a new dimension to research on the attitudinal perceptions of
students by focusing on a new generation of blacks who are pursuing higher
educations during the post- Civil Rights, Vietnam War, and Watergate eras.

It

raises some questions on the attitudinal perceptions of contemporary black
students -- their self-awareness, the psychological and cultural needs of today's
black students, their levels of aspiration, and the forces that shape their attitudes
and behaviors.
The study discusses the issue of race and higher education in historical
and contemporary contexts.

It highlights the interplay of dynamic forces that

have shaped higher education fro

a racial standpoint. Emphasis is placed upon

1

2
the historical strategem in which the American society has fostered separatism
through universities.

The education of blacks in America has been shaped by

political and social forces.
The research sample consists of male and female black students
enrolled at the freshman and sophomore levels of the two universities, and a
comparative ethnological analysis was made in the areas of life satisfaction, selfesteem, alienation, and the quality of the college experience. The data revealed
that there was a significant difference in the attitudinal perceptions of black
students enrolled at the traditionally black university in comparison with their
counterparts enrolled at the traditionally white university.

Although societal

changes have provided more diverse educational opportunities for black students,
their attitudinal perceptions are unique to their experiences and the academic
environments in which they are pursuing their education.
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Chapter l
INTRODUCTION

The struggle of American blacks toward political, economic, and social
equality in a democracy has been beset with certain paradoxes extremely difficult
to resolve. The most fundamental of these paradoxes is freedom, justice, equality
of opportunity, and the right to self-determination. Efforts of blacks to realize
the American dream went forward through the years, while simultaneouly this
segment of the American population was subject to racial segregation, both
legally and socially. Within the framework of the paradox, it was consistent that
segregation entailed a value system that was deeply engrained in the American
culture. That pattern of segregation was concentrated in the educational system.
The remarkable faith of the American people in education is probably without
parallel.

The educational system, like other institutions of a people's culture,

evolved from the whole complex of social, political, and economic developments.
Tangible influences in education are a reflection of attitudes, and current
thoughts are deeply rooted in past institutions.

The dual educational system is

just one of the numerous conditions which have affected higher education in
America. The institution of education has throughout history reflected the social
order of which it was a part. The position of blacks in the social order precluded
practically all educational efforts on their behalf. However, since the Civil War,
education seemed to be the surest and quickest road to progress for blacks.

1
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Race and Higher Education: An Overview
The history and functions of universities are unique to the black
experience in America. Education has historically been a high item on the agenda
for black economic and social progress.

It has generally been perceived as a

vehicle out of poverty into the mainstream of the American society.

The

vicissitudes of American higher education and of American race relations have
been a focal point of societal attention since the Civil War. Higher education has
been an arena of conflict in the historical stratagem of a legal effort to
determine the future of racial segregation in America. The fate of black students
has been interconnected with societal conflicts involving segregation and integration.

This has a special symbolism and meaning to black students who are

pursuing an education at traditionally black universities and to those who are
enrolled at predominantly white universities.
This study presents a . comparative analysis on the attitudinal perceptions of black -students enrolled at two universities during the 1984-85 academic
year.

The universities selected for this study were Texas Southern University

(TSU) and the University of Houston - University Park Campus (UH-UP), both of
which are located in Houston, Texas.
Many studies have described the attitudes of black students enrolled in
universities. Those studies emphasized the position of black students in terms of
their socioeconomic status relative to their educational background, levels of
achievement, and motivation. Few studies have provided a comparative analysis
on the attitudinal perceptions of black students attending black universities with
their counterparts enrolled in predominantly white universities. This study adds a
new dimension to existing research by focusing on a new generation of black
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students who are pursuing educations during the post- Civil Rights, Vietnam War,
and Watergate eras.

This new generation of black students raises provocative

issues and questions. What are the attitudes and · beliefs of black students about
the social, economic, cultural, political, and educational aspects of contemporary
life? What are their levels of aspiration?
self-awareness?
selves?

What variables are relative to their

Are black students continuing the struggle to liberate them-

Are black students experiencing an inner revolution?

What are their

basic problems and needs? Are the universities meeting the social, psychological,
and cultural needs of black students? What is the basis for their self-concepts?
Are black students aware of their roles in contemporary American society? What
are some focuses that shape the attitudes and behaviors of black students? Are
black students aware of their political, economic, social, educational, and cultural
statuses in American society? What are black students' views on racial advancement in light of the new mood of conservatism? What are the career aspirations
of black students? This study seeks to answer these and other questions from data
relative to black students enrolled at two universities.
University administrators and counselors express a growing concern
regarding the attitudinal perceptions of black students as well as its student
population as a whole. Today, student bodies are becoming more representative
of the population of the country at large. During the 1950s and 1960s, the student
population was not as diverse as it is today.

The university population of the

1980s includes a greater portion of low-income students, women, low academic
achievers, adult part-time students, ethnic minorities, international students, and
physically handicapped students.

These groups of nontraditional students were

underrepresented in university student bodies 30 years ago.

The increased
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enrollment of a diverse student population in higher education may well be the
difference between healthy and unhealthy growth for some schools.
Universities are faced with the complexities of an increased black
student population. They must become more sensitive to providing an environment in which black students as well as other minority groups are comfortable and
receive the help they need to excel.

Unfortunately, the ideal is seldom the

reality. The most obvious variable affecting learning is the actual time on the
task, which is significantly related to achievement, interest, and attitude.
Administrators, counselors, and professors are enlightened by a study of this
nature.

They will continue to experience the frustrations and rewards of

exploring new ways to meet the needs of black students.

This study has

implications for black students enrolled at traditionally black universities as well
as at predominantly white universities throughout America. An ultimate aim of
this study is to improve the understanding of the problems encountered by black
students in two academic environments.
The plurality of students attending universities today represents a
departure from the separate but equal doctrine which has long since been declared
illegal (Ziegler, 19 58). Since the original court ruling, many black students have
enrolled at predominantly white universities. The white universities must adjust
their academic programs to meet the special needs of black students.

Simul-

taneously, black universities must make adjustments to a pattern of persistent
fiscal and programmatic undersupport.

The interplay of dynamic intramural

forces and political strategies requires universities to redefine their institutional
thrusts.

Black universities are subject to adverse criticism and threats of

elimination as they now exist. Threats of elimination of black universities are a
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consequence of racial integration in higher education.

In essence, universities

have become a vehicle in achieving culture pluralism in America.

Moreover,

universities remain vulnerable to a process of legal and societal change. Social
and political forces are still at work, which could reduce tremendous historical
gains and human efforts on behalf of higher education for blacks. Sawyer (1973)
asserted, "The black university has all of the woes of colleges and universities
everywhere, and in addition, it has to deal with race and poverty as no other such
institutions."

According to Sawyer (1973), institutions are duty bound to devise

more creative ways of intensifying educational experiences for their students •••
to raise their hopes, their aspirations, and their capabilities.

The dilemma of

black universities was, and still basically is, defined by the student's skin color
rather than by the uniqueness of educational programs. Thus, black institutions
continue to challenge their legitimacy in educational and societal functions.
These functions are conditioned by the continuing pervasiveness of race and
poverty in American society, which has fostered a new separatism through
institutions of higher education.
The ebb and flow of societal change have produced more diverse
educational opportunities for black students.

An increased enrollment of black

students at predominantly white universities occurred during the 1970s.

As a

consequence of Adams v. Richardson (cited in Kraemer, 1980), institutional
policies promoted an increased racial distribution of students, although that plan
for integration in higher education has been implemented in token ways.

Black

students became desirable as enrollees in predominantly white universities. The
curricula of these institutions have acknowledged the presence of blacks by
adhering to students' demands for ethnic-oriented courses and academic programs
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such as black studies.
The societal and institutional forces have significant implications for
black students enrolled in universities.
temporary.

The forces are historical and con-

This study blends the two forces to determine the attitudinal

perceptions of black students pursuing educations in two environments -- a
traditionally black university and a predominantly white university.

Black Students and Higher Education:
A Rationale for the Study
The researcher will present a concise historical analysis on race and
racial problems in America.

It has been argued that race has been a central

theme in higher education and the history of America. This historical background
has significant implications on the attitudinal perceptions of black students. In
the past, most blacks were cooperative and perhaps trusting that the equality
principle would eventually give them access to the American dream.

As one

consequence of the quest for equality, institutions of higher education have been
involved in desegregation crises since the Supreme Court decision of May 17,
19 54, outlawing segregation in public education.
Since 1954, implementation of the concept of equal opportunity has
focused on universities.

The two most noted cases involved the University of

Alabama and the University of Mississippi.

Apparently, because of the intense

resistance of these two universities to racial integration, they received much
attention.

Thus, universities have experienced far-reaching changes in funda-

mental philosophical and societal conflicts involving desegregation.
Despite the forces that interplay in the political, social, economic, and
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educational arenas, the central research problem is the measurement of attitudinal perceptions of black students who are pursuing educations in two environments -- a predominantly black university and a predominantly white university.
Although racial separation and culturally divisiveness are still alive and thriving in
America, a basic issue is whether universities are enterprises of academic and
cultural pluralism or entities which promote the value systems of the white
majority. This point further translates as to whether black students are a total
part of the educational process -- academically and culturally in a system whose
values are different from their experiences.

A basic question is what the

implications of black students' alienation from the total educational process are.
What is his feeling of self-worth?

What impact does this have on his level of

aspiration, personal awareness, outlook on life, etc.?
The nature of two environments (Texas Southern University and the
University of Houston - University Park Campus) will answer many questions
pertinent to race and attitudinal perceptions. At a time when black colleges and
universities are under severe pressures relating to their educational quality and
institutional futures, predominantly white universities have not made conscious
efforts to absorb large black student populations.

Black universities are con-

stantly preoccupied with techniques for survival, while white universities have
sought only token black student enrollments and have not devised comprehensive
academic programs to meet the particular needs of black students.

Black

students' perceptions of certain attitudinal values are essential for scholarly
inquiry when one examines all the variables associated with blacks and the
environments in which they pursue university educations.
combined to determine a new mood among black students.

These facts have
Self-esteem and
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enhanced racial pride are replacing apathy and submission to the system.
However, black youths share a growing alienation toward the American society.
A shared sense of deprivation and victimization by white society is reflected in
black youths' racial consciousness and hostility.

Institutional Settings
Texas Southern University was established March 3, 1947, under Senate
Bill 140 by the Fiftieth Texas Legislature.

The enabling act and subsequent

legislation stipulated that TSU shall at all times offer educational opportunities
equal and comparable with those offered by other institutions of this type by the
State of Texas.

The legislation stated that the university would be named "The

Texas State University for Negroes." TSU was redesignated as "Texas Southern
University" by an act of the legislature in 1951.
The physical plant of TSU (a 53-acre site) was acquired from the
Houston College for Negroes, which had been established in September 1927. The
Houston College for Negroes operated at the old Jack Yates site until 1947. By
the end of the 1983-84 academic year, the university had eight professional
schools and a College of Arts and Sciences. In September 1984, several schools
were merged into six academic units.
With its establishment in 1947 as The Texas State University for
Negroes, TSU became the first state-supported university in the City of Houston.
In 1973, the Texas legislature designated TSU as "a special purpose institution of
higher education for urban programming" (Texas Southern University, 1983, p. 1).
TSU has an enrollment of approximately 9,000 students and more than 350 faculty
members. The university is accredited by the Southern Association of Colleges
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and Secondary Schools (Texas Southern University, 1983).

The various profes-

sional schools and the College of Arts and Sciences are recognized by their
respective accreditation association and agencies.
The University of Houston was established in 1927 as a community
junior college. In 1934, it became a 4-year university. Graduate programs were
added in 1939, the year its present campus location was acquired. In 1963, the
university became a state-supported institution. Located on a 400-acre site three
miles southeast of Houston's central business district, the university comprises 13
colleges and schools (University of Houston, 1984). The University of Houston University Park Campus (UH-UP) is one of four campuses of the system.
other campuses are at Clear Lake, Downtown (Houston), and Victoria.

The

UH-UP

was formally known as the Central Campus in the system.
UH-UP has an enrollment of approximately 31,000 students and a
faculty numbering more than 950. There are approximately 2,000 black students
enrolled at UH-UP. The additional campuses add another 10,000 students to the
enrollment.

Hypotheses
The hypotheses of this study indicate that black students pursuing
higher educations in their different environmental settings have distinct attitudinal perceptions.

The study provides empirical evidence that the distinct

attitudinal perceptions of black students are linked to environmental settings.
The following hypotheses are presented in this study:
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Ho : There is no significant difference in the level of life satisfaction
1
of black students attending an integrated university as opposed to their counterparts attending a black university.
Hoi There is no significant difference in the self-esteem of black
students attending an integrated university as opposed to their counterparts
attending a black university.
Hof There is no significant difference in the alienation experienced by
black students attending an integrated university as opposed to their counterparts
attending a black university.
Ho : There is no significant difference in the college experience of
4
black students attending an integrated university as opposed to their counterparts
attending a black university.

Assumptions

There were several assumptions made in this study.

They are listed

below.
1.

There is a relationship between attitudinal perception and the

environmental setting in which black students are pursuing higher educations.
2.

The research and knowledge on the relationship between environ-

mental settings and attitudinal perceptions enable one to conduct an empirical
study on the topic.
3.

An ethnological study of this nature is invaluable to university

administrators and educators concerned about the well-being of black students in
higher education.
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Definition of Terms
The following definitions and concepts are essential to the understanding of this study.
Alienation. A state of being having both psychological and sociological
implications in relationship to negative attitudes.

A feeling of estrangement,

uninvolvement, and not belonging.
Attitude. The predisposition of the individual to evaluate some symbol,
object, or aspect of the world in a favorable or unfavorable manner.
Cognition. The process of obtaining, organizing, and using information
to determine attitudinal perceptions.

It includes virtually all internally repre-

sented knowledge, information, and affect.
Cognitive controls. A construct of cognitive styles as an expression in
view of environmental factors.
Cognitive style. A consistent pattern of perceptual-cognitive behavior
exhibited over a wide variety of circumstances.

The term is also called

perceptual style.
College experience. One's perception of his training in relation to his
social activities, dormitory life, and extracurricular activities.
Ecological validity. The degree to which stimulus information used in
research is representative of that occurring in perceptual views of the real world.
Environmental experiences correlate with attitudinal perceptions.
Effective stimulus.

A stimulus producing an observable difference in

perception or response as contrasted with a potential stimulus.
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Ethnology.

A scientific study of the comparative cultures of various

groups, including their distribution, characteristics, behavioral patterns, disposition, perception, distinguishing attitudes, and beliefs.
Life satisfaction.

the respondents.

A psychological state of happiness as indicated by

Life satisfaction is the factor related to aspirations and

achievements.
Perception.

Use of the senses to obtain information concerning the

world, its objects, events, and conditions.
Self-acceptance.

Involves obtaining a difference between a respond-

ent's actual or present self and his ideal or aspired self.
Self-concept.

A multidimensional set of individual measurements,

which includes such cognitive dimensions as physical attractiveness and intelligence.
Self-esteem. Having respect for one's self and possessing a feeling of
worth. A relative enduring characteristic of an individual.

Self-esteem results

from evaluations of the self as an object and encompasses attitudes and
perceptions of the individual.
Structuralism. The associated structures of perception.
Value-expressive attitude. A means of giving clarity to the self-image
of the individual.

Procedures for the Study

Implementing the study consisted of several procedures.

First, the

researcher developed an operational and theoretical basis for the study and then
adapted an instrument and tested its validity and reliability.

The researcher
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selected a sample population, administered the instrument, collected the
responses, and recorded and analyzed the data. The hypotheses were tested, and
conclusions were made.

Instrumentation
The instrument was developed on the variables in this study fro m
Robinson and Shaver's (1979) Measures of Social Psychological Attitudes.

This

instrument, which was originally intended to measure a general population, has
been proven valid in the study of student populations.
Measures for life satisfaction were taken from the Satisfaction with
Life Scale developed by Bachman (1967).

This scale, designed to show the

relationship between life satisfaction and self-esteem, was composed of 12 items
describing pleasurable and unpleasurable ways people feel. Positive and negative
responses were expected.

This implied that individuals with strong positive

feelings were just as likely to have strong negative feelings as they were to have
no negative feelings at all.
Measures for self-esteem were taken from the Self-esteem Scale by
Rosenberg (1965). This scale was designed to measure attitudes toward self along
a favorable-to-unfavorable continuum.

The 10 Likert-type items, positively and

negatively worded, were presented alternately in order to reduce the danger of
response set.
The Strole Alienation Scale (Strole, 1956) was the basis for the
alienation measures adopted for this study. The scale was designed to measure an
individual's generalized feelings of self to others.

It related to sociopolitical

attitudes and background variables, such as social status.

The internal

14

consistency and undimensionality of the scale seemed to be well-established,
although both of these facets may have been spuriously affected by agreement
response set.
Questions for the college experience were taken from the College Index
Scale (Lehmann, 1969). The scale, which consisted of 103 items, was designed to
determine student perceptions about their college experiences so that beneficial
programs could be developed.

It is a multi-purpose instrument which can be

applied in many research areas.

Organization of the Study
This study consists of five chapters. Chapter 1 contained an introduction to the study.

Intense consideration was given to the theme of race in

American history. An analogy of race and higher education was presented. This
chapter encompassed a concise discussion of the institutional settings in which
black students are pursuing higher educations.

Chapter 1 also presented the

research problem, rationale for the study, methodology, limitations, hypotheses,
assumptions, and definition of terms.

Chapter 2 presents a review of related

literature on attitudinal perceptions. Chapter 3 contains the methodology of the
study.

Chapter 4 contains an analysis of the data, and Chapter 5 presents the

summary and conclusions.

Chapter 2
REVIEW OF RELATED LITERATURE

Race and the American Experience

Educators and scholars have delved with racial issues and problems
throughout the history of America. Perhaps no other theme has characterized the
American political, social, economic, and educational experience more than issues
related to race.

For example, the slavery controversy dominated the political,

economic, and social thought from Colonial times to the Reconstruction period.
Against the mainstream of the American political tradition, there have existed
Southern political thought and tradition, which have been characterized as the
tyranny

of

racism,

conservatism,

supremacy, and prejudice.

inequality,

social

stratification,

white

From the post-Reconstruction era to the present,

issues related to civil rights, segregation, discrimination, justice, equality, black
political participation, and opportunity in education, employment, and housing
have been predominant in politics, the courts, and American social thought.
The genesis and context of race and racial attitudes are embodied in
the history of America. The attitudinal perceptions of black students have been
shaped by history as well as contemporary situations. It is against this background
that one must perceive a study on the attitudinal perceptions of black students at
two universities.
Race has been a predominant theme in the history of America since the
arrival of blacks on American shores. Beneath the surface, America has not had
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an easy or complacent conscience about race.

The moral, psychological, and

emotional saga of race has been destructive and continuous.

Relative to this

viewpoint, the only war fought within the country involved a clash between the
North and the South over the slavery issue. Since the Civil War, the logic of the
American dream for blacks has been inconsistent due to racial discrimination,
injustice, oppression, and dehumanization.
Serious and concerned scholars, civil rights leaders, and activists have
exposed race relations in America through numerous studies on the problem.
DuBois (1970) believed that race was to be the major problem of the 20th century.
He argued convincingly for the preservation and development of a black culture.
As a tenacious fighter for the equality of blacks, DuBois understood the ideology
and psychology of racism.

As DuBois viewed it, the white leadership defined

equality in a manner which assumed the immutability of Euro-American culture
and implied for blacks a unilateral accommodation to the white majority's
conceptions of culture.

According to DuBois (1973), the Afro-American culture

"was an extraordinary view of the world and the only path to a successful future"
(p. 143). He maintained consistently that the black culture's real value laid in its
potential contribution to a new humanity.
Myrdal (1962) referred to racial problems in his classical work, "An
American Dilemma," which presented a comprehensive and intensive analysis on
injustice, inequality, social segregation, discrimination, caste, and class in
America. According to Myrdal (1962), "The extreme democracy in the American
system of justice turns out, thus, to be the greatest menace to legal democracy
when it is based on restricted political participation and an ingrained tradition of
caste suppression" (p. 214).
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The late Dr. Martin Luther King, Jr., addressed the American version of
human predicament with its cancer of racism. Dr. King's nonviolent commitment
to social, economic, and political reform stirred the nation from a state of passive
indifference toward race -- a problem at the very core of the American psyche -to an attitude of conscious concern, racial pride, and meaningful commitment,
through nonviolent tactics, to freedom and justice (McGriggs, 1977). King sought
to "reestablish the wholeness of the community, reconcile the oppressor with the
oppressed, and create a brotherhood of blacks and whites" (p. 56). The basis of
King's dream and practical efforts was to make the American dream as relevant,
meaningful, and applicable to black American as well as to white Americans
(Walton, 1971).
One of the most comprehensive documents on race and racial issues was
the report of the National Advisory Commission on Civil Disorders (1968), which
attributed responsibility for civil disorders in urban areas to white racism, i.e.,
the racial attitudes of white Americans toward black Americans.

The report

concluded that America was moving toward two societies, one white and one
black.

It was argued in the report that coming to grips with the fundamental

problem of racism was more of a problem for whites than for blacks. Baldwin
(1963) asserted that the race problem in America was essentially a white problem,
created and perpetuated by whites.
The imposed burden of color was addressed by Ellison (1952). He argued
that blacks are victims of a psychologically depressed color caste system. Clark
(1965) wrote that the ghetto forces blacks to identify as blacks first and
Americans second. He further argued that the ghetto is perceived in a colonial
relationship to the larger society.

The "dark ghettoes," wrote Clark (1965), are
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"social, political, educational, and above all economic colonies. Their inhabitants
are subject people, victims of the greed, cruelty, insensitivity, guilt, and fear of
their masters" (p. 11).
The problem of identification is crucial, but Silberman (1964) presented
one of the most significant aspects of black-white relations when he stressed the
psychological effects of being powerless. In this sense of powerlessness, blacks
were unable to determine their own destinies in a caste-class system. This sense
of isolation from the mainstream was given poetic expression by DuBois (1973)
when he spoke of living behind or within "the veil."
According to Banfield (1974), who presented a conservative viewpoint
on urban problems, the most conspicuous fact of life in the city was racial
division. He argued that the city had always exploited, humiliated, and degraded
its immigrant groups and asserted that "while all the other groups eventually have
been able to escape their oppressors by joining them, blacks, marked by their skin
color, can never do so" (p. 78).

The atrocity of racism in America was further

highlighted by King (1977) in his most noted speech entitled "I Have a Dream."
King asserted, "I have a dream that one day my four little children will live in a
nation in which they will not be judged by the color of their skin but on the
content of their character" (p. 56).
In spite of the passage of civil rights legislation in the 1960s, the white
majority in America still refused to accept every individual on his own merit but
ascribed status on the basis of membership in a racial grouping. In a social system
which forced blacks to think of themselves first as blacks and second as
Americans, a problem of double identification was posed.

The psychologically

liberating effects of the civil rights movement manifested itself into a new sense
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of racial pride for blacks.

However, the existing patterns of black deprivation

remained intolerable. There have been political gains since the 1960s; however,
the economic and social fabric of life for the masses of blacks in America
remained virtually unchanged. In the last 30 years, blacks have turned 400 years
of despair and oppression into an era of rebellion and hope.

It was a turbulent

period in American history filled with demonstrations, riots, bombings, and violent
deaths.

This era marked a beginning of black unity against racism.

From the

black experience there emerged a common search for a better life in the United
States.

Attitudinal Studies: An Overview
Attitudinal studies have received extensive scholarly attention since
the beginning of the 20th century. A cursory review of the literature generated a
considerable body of research.

In this chapter, a comprehensive review of the

related literature is presented in historical and contemporary perspectives.
Many early theorists virtually defined the field of social pscyhology as
the scientific study of attitudes.

One of the first psychologists to employ the

term "attitude" was Spencer (1862).

He argued that, while "arriving at correct

judgment or disputed questions, much depends on the attitude of mind we preserve
while listening to, or taking part in, the controversy" (p. 1). The mentalistic view
of attitude was later supplemented by the concept of motor attitude. As early as
1888, a person who was consciously prepared to press a telegraph key immediately
upon receiving a signal had a quicker reaction time than did a person who was
directed to attend the incoming stimulus (Ajzen & Fishbein, 1975). This research
led to the conclusion that various mental and motor sets, attitudes, or states of
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preparation influenced people's thoughts and actions (Ajzen & Fishbein, 1975). By
1901, attitude was defined as "readiness for attention or action of a definite sort
(Baldwin, 1901). The first use of the attitude concept to explain social behavior
was by Thomas and Znaniecki (1918), who viewed attitudes as individual mental
processes that determined a person's actual and potential responses of each person
in the social world.
During the early years of the 20th century, social scientists assumed
that attitudes could be used to explain human actions because they viewed
attitudes as behavioral dispositions. With few exceptions, these assumptions went
unchallenged until the late 1960s. The relationship between attitude and behavior
was in the forefront of attitude research throughout the years. Most investigators, working on the assumption that attitudes explained and predicted behavior,
devoted much of their efforts to descriptive attitude surveys or controlled
experiments dealing with attitude formation and change.
Early scholars working on attitudinal studies presented crucial data
essential to understanding attitudes.

Although many investigators constructed

various instruments to assess attitudes in particular domains, the major breakthrough came when Thurstone and Chave (Thurstone, 1929; Thurstone & Chave,
1929) applied psychometric methods to the problem. Thurstone argued that all
measurement restrictions must be applied to some specific continuum along which
the measurement is to take place. When comparing the attitudes of people, the
crucial continuum in attitude measurement ranged from positive to negative or
from favorable to unfavorable. He defined attitude as "the affect for or against a
psychological object" (Thurstone, 1931, p. 254). The problem of measurement was
now reduced to obtaining a score which would identify a person's position of an
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affective dimension with respect to the attitude object. Thurstone proposed to
accomplish this goal by assessing people's opinions or beliefs, which he considered
to be verbal expressions of attitudes.

He thus assumed that differing opinion

statements expressed different degrees of favorableness or unfavorableness
toward the attitude object, and he developed techniques that would permit him to
specify the location of any opinion statement on the evaluative continuum.
Thurstone (1931) developed different methods to assign scale values to
opinion statements, but the most widely used was the one that resulted in the
"equal appearing interval scale" (p. 57). This method involved the collection of a
large pool of belief items related to the attitude under consideration. The items
were given to representatives of the population to be assessed, and an indication
of the degree of favorableness or unfavorableness toward attitude object was
assessed. The median value on the scale was obtained for evaluation.

Thus, as

early as 1931, Thurstone (1931) made it clear that a person's attitude toward an
object should be related to the pattern of his behavior with respect to the object.
He also argued that there was no necessary relation between attitude and any
given behavior. The development of Thurstone's (1931) scaling method resulted in
its widespread use in the assessment of attitudes.
The tremendous amount of work involved in constructing Thurstone's
(1931) scale led investigators to seek simpler methods. Likert (1932) proposed a
method of summated ratings which was widely adopted.
commonly known as the Likert scale.

This technique was

Typically on this scale respondents were

asked to respond to each item on a 5-point scale defined by agree strongly, agree,
undecided, disagree, disagree strongly. Responses to each item were scored from
1 to 5, i.e., strong agreements with favorable items were given a score of 5, and
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strong disagreements with these items were given a score of 1.

Scoring was

reversed for unfavorable items, so that disagreement with an unfavorable item
resulted in a higher score. To be retained in the final attitude scale, an item must
have met the criterion of internal consistency, i.e., it must discriminate between
people with positive and negative attitudes. The approximately 20 most discriminating items (usually 10 favorable and 10 unfavorable) constituted the Likert
scale. The Likert scaling procedure resulted in a single score that represented the
degree to which a person was favorable or unfavorable with respect to the
attitude object.
Much of the early attitude research was descriptive in nature, comparing the attitudes of different segments of the population.

In the first

comprehensive analysis of the attitude area, Allport (1935) surveyed the multitude
of definitions that had been proposed by other scholars. He presented a definition
which encompassed many kinds of attitudes, which psychologists recognize today.
According to Allport (1935), "an attitude is a mental and neural state of readiness,
organized through experience, exerting a directive or dynamic influence upon the
individual's response to all objects and situations with which it is related" (p. 235).
Allport argued strongly for the recognition of a quantitative nature of attitudes.
Allport's (1935) arguments concerning the complexity of attitudes were perhaps
the first indication of what was later to become the predominant view of
attitudes. This view held that attitudes were comprised not only of affect but
also of cognition and conation.
During the 1930s, investigators continued to test the assumption that
attitudes served as behavior predispositions. The first and best known study was
LaPiere's (1934) investigation of racial prejudice. LaPiere accompanied a young
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Chinese couple in their travels through the United States. They called upon 251
restaurants, hotels, and other establishments.

They were refused service only

once. Approximately six months later, LaPiere sent a letter to each establishment visited, asking the question, "Will you accept members of the Chinese race
as guests in your establishment?" Of the 128 establishments which replied, over
90% responded, "No." These findings for the first time raised serious doubts about
the assumption of a strong relation between attitude and behavior.
Negative results were soon reported by other researchers.

For

example, Corey (1937) used a Likert-type scale to measure students' attitudes
toward cheating and attempted to predict actual cheating on a given set of tests.
Over a period of five weeks, Corey's students took five examinations.

The

difference between the true score and the score each student reported himself,
summed over the five tests, constituted the primary behavioral criterion.

The

measure of cheating behavior was found to be completely unrelated to the
students' attitudes toward cheating. As those negative results began to accumulate, it became necessary for scholars to consider possible explanations for the
failure of attitudes to predict behavior.
The first explanation was presented by Doob (1947), who, relying on
behavior theory, defined attitude as an implicit mediating response to a stimulus
object.

Thus, Doob indicated no innate relationship between attitude toward an

object and any given behavior with respect to that object.

According to Doob

(1947), two people may learn to hold the same attitude toward a given stimulus,
but they may emit different responses.
It is interesting to note the similarity between Doob's (1947) position
and Thurstone's (1931) view. Both theorists argued that the same attitude could
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be expressed in different actions.

~ccording to the viewpoints of these two

theorists, the knowledge of a person's attitude could reveal little as to whether
the individual would perform some particular behavior or reveal characteristics
about an overall pattern of behavior.
Despite these research endeavors, most scholars and theorists were
unwilling to give up the assumption that there was a direct link between attitude
toward an object and any given action with respect to that object.

Instead,

scholars and theorists considered alternative explanations for the failure of
attitudes to predict behavior.

First expressed by Allport (1935), this view held

that undimensional affective or evaluative measure did not do justice to the
complexity of the attitude concept. Most attitude measurements were undimensional.

Thurstone (1931) and Likert (1932) scales resulted in a single score

representing a person's evaluation of the attitude object.

Guttman's (1944)

scalogram analysis was designed to test whether a set of beliefs or intentions can
be ordered along a single evaluative dimension.

The items were said to form a

Guttman scale if they can be ordered so that respondents who endorsed an item in
one position on the scale (e.g., an item put in position /14) also endorsed all items
that are lower in order (i.e., items in positions Ill, 112, and /13).

When this

condition was met, the result was a set of items that formed an undimensional
cumulative scale, and the respondent's attitude was indexed by the most extreme
item he was willing to endorse.
Krech and Crutchfield (1948) defined attitudes as an enduring organization of motivational, emotional, perceptual, and cognitive processes with some
respect to some aspects of the individual's world. This multifaceted description
of attitude was further developed in the writings of such theorists as Cartwright
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(1949), Katz and Stotland (1959), and Smith (1947), who conceptualized attitudes
in the framework of the trilogy of cognition, affect, and conation.

This

multicomponent view of attitude was adopted almost universally by the late
1950s. Attitudes were viewed as a complex system comprising the person's beliefs
about the object, his feelings toward the object, and his action tendencies with
respect to the object.

This inclusive view of attitude, as encompassing all the

person's experiences with respect to the object, would be difficult to assume
anything other than a strong relationship between attitude and behavior.

This

multicomponent view of attitude was used to explain the low empirical relations
between measures of attitude and overt behavior.

Modern Attitudinal Studies
Since the 1950s, the most important new contribution to attitude was
the development of the semantic differential by Osgood, Suci, and Tannebaum
(19 57).

Osgood et al. (19 57) originally designed the differential to measure the

meaning of a concept but recognized that the semantic differential could be used
to measure attitudes. In this context, the semantic differential consisted of a set
of bipolar evaluative-adjective scales such as good-bad, harmful-beneficial,
pleasant-unpleasant, and positive-negative. The adjectives in a given pair were
placed on the opposite ends of 7-place graphic scales, and respondents were asked
to evaluate the attitude object by rating it on each scale. This technique ensured,
as in Likert scaling, that each item selected discriminated between people with
positive and negative attitudes.
The multicomponent view of attitude was presented in the Rosenberg
and Hovland (1960) schematic model, which denoted a response to a stimulus
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object which was mediated by the person's attitude to the object. According to
this model, the different responses are classified into three categories, i.e.,
cognitive (perceptual responses and verbal statements of belief), affective
(sympathetic nervous responses and verbal statements of affect), and behavioral
or conative (overt actions and verbal statements concerning behavior).

This

model also implied that a complete description of attitude required that all three
components were assessed by obtaining measures of all three response classes.
In 1951, Triandis (1964) pointed out that there was a gap between those
who were primarily concerned with the measurement of attitudes and those who
have written theoretically about attitudes.

According to Triandis (1964), the

former frequently provided a single score, whereas the latter made a larger
number of theoretical distinctions but did not provide precise and standard
procedures for measurement. Systematic research on the cognitive component of
attitudes was stimulated by Triandis' pioneering works.

After developing a

measuring instrument known as the behavioral differential, Triandis (1964) identified several dimensions or types of personal intentions (e.g., intentions to interact
with superiors or subordinates, to show admiration, to give friendship) and
explored their relations to a measure of affect.

He found that some types of

intentions (to admire or respect) were highly related to affect, while for others
(intention to subordinate or marry) the relation was lower.

However, in later

research, Fishbein (1967) showed that, when the entire set of intentions was taken
into consideration, a strong relation between affect and conation was obtained.
In Rosenberg's (19 56) scholarly work on attitude, he showed that a
person's evaluation of an object is strongly related to his expectations or beliefs
that the object furthered or hindered the attainment of valued goals. He proposed
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an expectancy-value model of attitude to describe the relationship between affect
and cognition.

A similar model was developed by Fishbein (1967) who claimed

that a person's evaluation of an object, although not necessarily related to any
given belief, was strongly related to the total set or pattern of his beliefs about
the object.
Because attitudes formed the basis of all language and communication,
attitudes encompassed implicit social behavior and social judgment.

Attitudes,

according to Fishbein (1967), were always directed toward some object and were
considered as a state of mind of the individual toward a value system.

Values

were usually social in nature.
Additional evidence of the global measures of cognition, affect, and
conation was highly integrated in the scholarly works of Bettelheim and Janowitz
(1950), Campbell (1963), and Ostrom (1969).

More importantly, Ostrom's (1969)

research also indicated that separate assessment of cognition, affect, and
conation did not improve the prediction of behaviors in certain categories.
Scholarly interest in the relationships among beliefs, feelings, and
behavioral tendencies led to the development of various theories of attitude
organization and change.

Known collectively as "consistency theories," they

assumed that individuals strove toward consistency among their beliefs, attitudes,
and behaviors. Most of these theories grew out of Heider's (1944) work of social
perception and causal attribution. The theory that attracted most attention was
Festinger's (19 57) theory of cognitive dissonance.

According to this theory,

inconsistency between two cognitive elements (whether they represented beliefs,
attitudes, or behavior) gave rise to dissonance. The presence of dissonance was
said to motivate the individual to change one or more cognitive elements in an
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attempt to eliminate the state of being. For example, if an individual's behavior
was inconsistent with his attitude, he should have tried to reduce his dissonance
by changing either his attitude or behavior. Much of the research designed to test
dissonance theory has investigated the effects of inducing a person to behave in a
way that was inconsistent with his beliefs or attitudes.
In 1963, Campbell (1963) analyzed the nature of attitudes and other
behavioral dispositions.

In his research, Campbell recognized that attitudes

should be related to global patterns of behavior with respect to an object but not
necessarily to any given action. A fundamental assumption of Campbell's (1963)
analysis was that verbal expressions of attitude and overt behavior with respect to
the attitude object were both manifestations of the same underlying disposition.
He clearly indicated that verbal statements and overt actions could have been
inconsistent with each other yet simultaneously served as valid indications of
consistent underlying attitudes.
Most researchers worked on the assumption that attitudes explained and
predicted behavioral patterns.

Scholars devoted much of their efforts to

descriptive attitude surveys or controlled experiments dealing with attitude
formation and change. Some theorists, such as DeFleur and Westie (1963) and
Deutscher (1966) posed to view verbal and overt behavior as different response
systems and the relationship between them as empirical evidence of attitudinal
perceptions. The research of these scholars was reinforced by Wicker (1969), who
identified the attitudinal-behavior relationship and found consistency in the
attitudinal and overt behavioral measures.
For the most part, attitudes continued to be regarded as primary
determinants of an individual's response to an object. The most popular view to

29

emerge in scholarly research was that attitudes always produced pressure to
behave consistently with them.

However, external pressures and extraneous

consideration may have caused people to behave inconsistently with their attitudes.
Ajzen and Fishbein (1975) provided a descriptive theory of reasoned
action dealing with the relations among beliefs, attitudes, intentions, and
behaviors.

They provided a general view of theory and research in the area of

attitudes and attempted to integrate diverse literature within a theoretical
framework.

Their emphasis was on theoretical and methodological issues and

controversies. In other research, Ajzen and Fishbein (1980) complemented their
previous volume by focusing on the practical implications of their approach. They
focused on theory and methods of attitudinal research and explained the relative
number of concepts comprising the theory of reasoned action used to predict,
explain, and influence human behavior in applied settings. Encompassed in their
writing was the theoretical foundation of methods used to assess beliefs,
attitudes, intentions, and behavior.

Ajzen and Fishbein (1980) described the

practical application of attitudinal research in the prediction and understanding of
human behavior.

They argued that it was possible to account for behavior of

various kinds by reference to a small number of concepts embedded within a
single theoretical framework.

Their book consisted of two parts:

(1) a general

description of theory and concepts needed to understand and predict human
behavior and (2) an illustration of the applicability and utility of the theory in a
variety of behavioral domains.
Fishbein (1967) also provided a comprehensive volume of research on
attitude theory and measurement.

The readings provided a comprehensive
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understanding of the attitude concept, the attitude measurement process, and an
analysis of a wide variety of historical and contemporary approaches to attitude
theory and measurement.
theories.

Schiff (1980) cited and discussed some perceptual

His volume presented many excellent theoretical approaches, a broad

view of the anomic arrangements of the senses, and a knowledge of the classical
sensitivities of the system.
Sherif and Sherif (1967) edited a volume of readings on significant
changes and problems of attitudes and trends in theory and research.

The

research contained in their book focused on the underlying processes of attitude
formation and attitude change.
The idea of employing variations in cultural experiences provided the
basis theme for Cole and Scribner (1974). Their volume contained a multitude of
theories and experimental situations that were common to the broad field of
cognitive psychology. They presented an illumination of culture-cognition.
Macleod and Picks (1974) presented a collection of scholarly essays
based on experimental studies.
study of perception.

The volume focused on phenomenology in the

The scientific findings in this study emphasized that the

mind was not a structure but a function. According to Macleod and Picks (1974),
the mind was a functioning organ, constantly coping with a vastly complex
environment.
Contemporary research on cognitive and psychomotor behavior was
provided by Osborne, Noble, and Weyl (1978). They provided extensive data on the
dimensions of human behavior, focusing on the genetic, anomic, and psychological
variables that correlate to human behavior.

Emphasis was placed upon human

variations in the quest for know ledge. The volume highlighted human response to
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nature. The dominance of age, race, and sex in perceptual and behavioral traits
was analyzed. Environmental theories of human variations were presented.
Modern research has shown a growing interest in the relationship
between attitude and behavior. The attitude-behavior problem has far-reaching
implications.

Empirical relations between attitude and behavior have been the

central scholarly focus within the last two decades. Many theorists argued that
certain behaviors were dependent on the situational context, wherein attitudes
were determinants to the individual's responses to an object.

In this environ-

mental-situational context, theoretical and empirical data were used to analyze
the attitudinal perceptions of black students in two environmental settings.

Research on Black Attitudinal Perceptions
Within the last 30 years, many studies on differential attitudes among
racial groups have been published. The review of related literature in this section
consists of studies on the attitudinal perceptions of black students in the following
areas:

self-esteem, life satisfaction, alienation, and perception of college

experiences. Special studies on blacks in America have focused upon self-esteem.
Low self-esteem was generally accepted by investigators and theorists; this low
self-esteem supposedly distinguished black from white Americans and was
responsible for the rate of school progress for black students' presumed lack of
ambition and lower cognitive abilities as measured by various aptitude and
achievement tests.

The improvement of self-concept and a sense of personal

worth were major goals of the Head Start programs in the 1960s.
This section focuses specifically on research relative to the attitudinal
perceptions of black students.

Few studies provided comprehensive data on the
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attitudinal perceptions of black students.

However, many studies provided a

comparative analysis on race and demographic variables that influenced attitudes,
beliefs, and values.
In a comprehensive study on life satisfaction, Cantril (1965) reported
that, although Americans enjoyed the highest standards of living in the world,
people in all socioeconomic groups felt there was a tremendous gap between their
current conditions and their aspirations.

Their aspirations were perceived in

terms of economic security, a happy family life, and increasing opportunities for
their children. According to Cantril (1965), of all the population groups studied,
blacks felt most frustrated.

However, there was clear indication that blacks

perceived that progress was being made toward the achievement of equality in
America. Cantril (1965) asserted:
Negroes rate themselves lower than whites with respect to
the opportunity they feel they have, how successful they have
been, how much they can do for themselves, and how much
they enjoy life. And, of course they rate themselves higher
than do white people in terms of the troubles and worries
that confront them. They also give religion a more important
rating than do their white compatriots. But it is significant
that here, too, there are no appreciable differences between
Negroes and whites in the degree to which they respect
themselves or in their degree of self-confidence.

By 1959,

the time of our survey, Negro Americans had apparently been
able to shed the lack of self-respect that had so long haunted
many of them vis-a-vis the white norms they had learned.
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And their bright hopes for improvement in their lot have
bolstered their self-confidence. (p. 265)
This study revealed a low level of self-esteem for blacks in comparison
with whites. However, one must consider the period in American history in which
this research was conducted. During this period, there was overt racial prejudice,
discrimination, lack of employment opportunities, negative roles played by blacks
in the media, and many other variables that affected self-concepts for blacks.
Many of these problems exist today. These studies further justified the need for
intense research on the black student during the post-Civil Rights era.
The issue of low self-esteem has been analyzed by many scholars to
derive theories on social disturbance political socialization and political behavior.
McClosly and Schaar (1975) asserted that people with low self-esteem were likely
to be alienated, unhappy about their lives, and feel incapable of controlling their
futures.
Robinson and Shaver (1979) postulated several features of self-esteem.
First, the level of self-esteem was considered to be a relatively enduring
characteristic of a person. According to this study, an individual may experience
success or failure, commendations or embarrassment, and the general level of
self-concept was considered to be fairly stable.
from evaluation of the self as an object.

Second, self-esteem resulted

Third, self-esteem was based on

attitudes toward one's self.
According to French (1979), Miller (1973), and Sherwood (1975), a
person's self-concept was multidimensional.

These writers believed that an

individual measured himself by a large number of cognitive dimensions, such as
height, weight, honesty, physical attractiveness, and intelligence.
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A common approach to the measurement of self-esteem or selfacceptance involved obtaining a difference between a respondent's actual or
present self and his ideal or aspired self. There were several problems associated
with this procedure. According to Swinehart (1971):
The major weakness in this approach is the failure to
establish a baseline for comparisons in measuring the discrepancy; absolute size of the discrepancy is usually taken as
a measure of self-esteem, without regard to the subject's
satisfaction with his "actual" self-evaluation, or the acceptability of a given discrepancy as the subject perceives it.
(p. 247)

The term self-acceptance, despite its having been used in many studies
employing a discrepancy measure, did not necessarily imply high self-esteem.
Self-acceptance may have been based on a realistic recognition of some falling
short of an ideal. If this idea held true, extremely low actual-ideal discrepancies
on rating scales or checklists were likely to reflect defensiveness rather than high
self-esteem.

This view was presented by Swinehart (1971) in his studies, who

further postulated:
A good measure on actual-ideal discrepancies should include
some assessment of the importance of each self-evaluation
dimension for the subject, the acceptability of discrepancies
of various sizes on each dimension, and the subject's estimation of his ability to reduce the size of unacceptable discrepancies.

If the subjective probability of reducing a

disturbing discrepancy is very high, the existence of the
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discrepancy may have no effect on a person's self-evaluation,
but many authors seem to equate any large actual-ideal
discrepancy with low self-esteem. (p. 2)
An individual contrived and formulated self-esteem from many experiences.

Kardinger and Ovesey (1972) pointed out childhood experiences and the

nature of rewards and punishment, which tended to produce basic personality
types that were consistent with cultural patterns.

Kardinger and Ovesey (1972)

further argued that ventures outside the family provided additional clues for selfworth.
The self-esteem of blacks was damaged by the world in which they
lived.

Racism and discrimination affected attitudinal perceptions.

The nega-

tivism associated with being black also affected self-esteem. Combs and Snygg
(1969) pointed out, "Responses to feelings of inadequacy range from neurotic
through perceptual distortions and may result in actual psychoses" (p. 135).
The concept of alienation was considered in this study on attitudinal
perception. It was argued by McClosky and Schaar (1975) that anomic feelings
result when socialization and the learning of social norms were impeded and that
three psychological factors may have impeded the learning of these norms:
cognitive factors, emotional factors, and an individual's beliefs and opinions.
McClosky and Schaar (1975) summarized the results of their study as follows:
In order to determine the efficacy of psychological as opposed to sociological factors in producing anomia, three
groups of measures were correlated with anomia feeling.

It

was found that individuals whose cognitive capacity was
deficient as indicated by high scores on mysticism and
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acquiescence, low scores on education, intellectuality, and
awareness, tended to score high on anomie. It was also found
that individuals predisposed to maladjustive emotional states
such as inflexibility, strong anxiety, and aggression and low
ego strength are anomie.

Finally, those who held extreme

and had objective attitudes toward people were also found to
be high on anomie belief. (pp. 10-11)
In Strole's (1956) study on the measurement of attitudes toward
minority groups, the sample was limited to white Americans who were transit
riders. His study consisted of 400 participants between the ages of 16 to 69 years.
He found that anomie was related to the formation of negative attitudes toward
minorities. The results indicated that, when controlled for social status, anomie
was found to be inversely related to socioeconomic status.
Rose (1972) applied Strole's (19 56) items to 71 heads of organizations in
Minnesota and found that only 3% agreed with any of the Strole anomie items,
compared to 20% of a cross-section sample of married people in Minneapolis and
St. Paul. Angell (1972) also found a significant negative correlation between the
Strole (1956) anomie scale and occupational status, income, and education in a
cross-section of Detroit residents.

Older people and blacks were also found to

score higher on the scale. Lenski and Lagett (1979) presented a strong case that
the Strole Anomie Scale (1956) in its then present format was highly susceptible
to agreement response set, i.e., the scale was negatively worded so that the items
would be accepted by nearly everyone.
Seeman and Evans (1972) found powerlessness to predict tuberculosis
patients' lack of knowledge of their illnesses but not dissatisfaction with their
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medical care.

Neal and Rettig (1973) found another aspect of alienation and

normlessness to be essentially independent of powerlessness and to be itself
composed of two separate factors, political and economic.
To measure political alienation, Olsen (1979) interviewed 154 respondents of an original 200 who were selected in 1965 from the city directory for two
census tracts in Ann Arbor, Michigan. One of the tracts was lower middle class,
and the other was upper middle class.

This study measured attitudes of

incapability and attitudes of discontentment. Olsen (1979) reported that the most
significant findings were differences in political alienation by party affiliation and
voting behavior.

More than 80% of the people scoring high on the incapability

scale and low on the discontentment scale voted Democratic in 1960 and 1964, in
contrast to 20% of those scoring low on the incapability scale and high on the
discontentment scale. Both measures were inversely and highly related to the
respondent's education, occupation, and income.

Unlike incapability, however,

which characterized the disadvantaged, discontentment was prevalent among the
old middle class.
Crumbaugh (1978) measured the degree to which a person experienced a
sense of meaning and purpose in life. This study was conducted to test Frankie's
(cited in Ajzen & Fishbein, 1980) thesis that, when meaning in life was not found,
the result was existential frustration. It was concluded that low correlations with
income and education implied that either education or income alone did not assure
the attainment of meaning in life.
Dean (1971) defined and compared four separate components of alienation with authoritarianism:

powerlessness, normlessness, social isolation, and

alienation. This study included 4 of the 19 wards of Columbus, Ohio, selected by
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criteria related to voting incidence and socioeconomic variables.

Dean (1971)

found that the correlation coefficient for powerlessness and authoritarianism was
.37, for normlessness and authoritarianism was .33, for social isolation and
authoritarianism was .23, and for alienation and authoritarianism was .26. Dean
(1971) revealed that his variables might have been situation-relevant variables
rather than personality traits, so that a person might have scored high on
alienation in political activity but low in religion.

He also speculated that

alienation might have been a syndrome rather than a unitary phenomenon. In a
subsequent study, Dean (1976) found that, while his scales predicted votes against
a school levy, they were less powerful predictors of alienation than were age and
socioeconomic status.
Aiken and Hage (1976) described the relationship between two types of
alienation (alienation from work and from expressive relations) and two structural
properties of organization (centralized and formalized) in a comparative study of
16 welfare organizations staffed largely by professional workers. Both alienation
from work and alienation from expressive relations were more prominent in highly
centralized and highly formalized organizations. Alienation from work reflected
a feeling of disappointment with career and professional development, as well as
disappointment over the inability to fulfill professional norms.
Clark and Plotkin (1973) contrasted black students at integrated colleges with those attending predominantly black colleges:
The decision to enter an inter-racial college rather than a
segregated one probably reflects a tendency or conscious
desire to break through the existing barriers.

Thus, the

Negro students in this study not only are motivated by
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economic, academic, and status considerations but also are
reinforced by their attempt to achieve racial equality
through personal goals. (p. 20)
This study indicated that the black student in predominantly black universities
could not hope to make racial breakthroughs.
Results from the Gurin, Gurin, Lao, and Beattie (1980) study of black
youths revealed that black students who focus on discrimination in explaining the
disadvantaged positions of black Americans held somewhat higher aspirations than
did students who relied on internal explanations. They were also more likely to
aspire to pioneerings jobs which were not traditionally held by blacks.
Lehmann (1973) reported that Michigan State University black and
white students improved their critical thinking abilities, became more receptive
to new ideas, and became less authoritative and ethnocentric after their college
experiences.

The control group, which was composed of students who first

enrolled and then dropped out, changed in the same way as did the graduates.
Plant (1972) reported less dogmatism and ethnocentrism for black students at San
Jose State University after their college experiences.
Austin (1972), in studies of the effects of various college characteristics on the career choices of exceptionally able boys, found the students' career
choices came to conform more and more to the dominant or model choice of the
college environment. He noted that the effects of any environmental experience
are directly correlated with the individual's selection of that environment.
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Attitudinal Perceptions: A Theoretical Foundation
for Research on Black Students
It is essential to present a theoretical foundation on attitudinal
research and attempt to integrate this data within a framework which is
analogous to the attitudinal perceptions of black students enrolled at two
universities. This section of the study seeks to accomplish that task.
The theoretical foundation constituted the methods used to assess
attitudinal perceptions.

Attitudinal studies were extensive;

in recent years,

many attitudinal studies have been published. The concept of attitude played a
major role throughout the history of social psychology.

Scholars relied on

attitudinal studies as one of a number of factors that influence behavior. Among
the variables suggested from attitudinal studies are conflicting attitudes; competing motives; verbal, intellectual, and social abilities; individual differences,
such as personality characteristics;

normal prescriptions of proper behavior;

alternative behavior; and expected or actual consequences of behavior.
Social scientists have in recent years shown a growing interest in
attitudinal studies. According to Ajzen and Fishbein (1980), the attitude problem
has ramifications far beyond its practical implications in that is has led to a
reexamination in the definition and measurement of attitudes. Ajzen and Fishbein
(1980) further agrued that, within the last few years, there has been a trend to
return to the undimensional definition of attitude as evaluation or affect with
respect to a psychological object. They asserted that there was still widespread
consensus that, in addition to affect, attitudes also contained cognitive and
conative components. In fact, most researchers concerned with attitude formulation made no distinctions among beliefs, feelings, and intentions.

In essence,
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contemporary scholars on attitudinal studies indicated that all verbal responses
and sometimes even overt actions were considered indicative of a person's
attitudes, and measures of these variables were often used interchangeably. This
view of attitudes was accompanied by general agreement that attitudes, no
matter how assessed, were only one of the many factors that influenced behavior.
In this study, the term "attitude" was restricted to a person's evaluation
of any psychological object. The researcher took the position that a behavioral
criterion could be predicted from attitude.

Because this research analyzed

attitudinal concepts and described the perceptions of black students in two
academic environments, a theoretical foundation on attitudinal perceptions was
essential.
For the most part, attitudes continued to be regarded as primary
determinants of a person's responses to an object.

Freedman, Carlsmith, and

Sears (1970) stated that "attitudes always produce pressure to behave consistently
with them .••• Any attitude or change in attitude tends to produce behavior that
corresponds with it. However, this correspondence often does not appear because
of other factors that are involved in the situation" (p. 385).
In examining the attitudinal perceptions of black students, traditional
measures of attitudes provided essential data to assess and evaluate how they
corresponded to environmental settings at two universities.

An approach to

understanding the attitudes of black students at two universities added a new
dimension to existing studies.

The contemporary black students face a new

situation: the post-Vietnam War era, the aftermath of Watergate, the crises in
urban areas, unemployment, persistent discrimination and racism, the new conservatism, tensions, instability in the international community, and the threat of
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nuclear war.
A systematic description of the attitudes of black students in two
universities was designed to provide a body of knowledge with theoretical and
empirical implications.

The conceptual framework has grown out of the re-

searcher's own studies in the area of attitudinal perceptions.

This study has

classified previous research into conceptually independent categories to draw an
analogy and theoretical conclusions on the attitudinal perceptions of black
students.

The theoretical framework assumes a causal chain linking beliefs,

formed on the basis of available information obtained from the questionnaire to
draw conclusions on the students' attitudinal perceptions.

Summary

This chapter has provided a comprehensive review of the related
literature.

Intense consideration was given to pioneering and contemporary

attitudinal studies and research specifically related to the attitudinal perceptions
of black students. The studies on black students' attitudinal perceptions focused
upon four areas: life satisfaction, self-esteem, alienation, and college experience.
A measure of life satisfaction was the reported happiness of the
respondents. The research by Wessman (1956) indicated that most people consider
themselves very happy or fairly happy with only a small percentage regarding
themselves as not very happy or not happy at all.

The highest rates of

unhappiness were found in the metropolitan area, and the lowest rates of
unhappiness were found in the suburbs.
The analysis of Cantril (1965) suggested that life satisfaction was
related to aspiration and that there was a concern for aspiration and achievement.
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The black American has especially felt the frustration over the gap between
aspiration and opportunity.

This study tested the degrees of happiness or

satisfaction of black university students with emphasis on the influences that
affected responses.
There have been several indicators of self-esteem. Indeed, self-esteem
often has been regarded as a multidimensional concept.

Shaver (Robinson &.

Shaver, 1979) held that self-esteem was based on the respondent's distinction
between his ideal and his actual self.

Kardiner and Ovesey (1972) stated that

basic personality types seemed to be related to overall cultural factors. Racial
ideology may have brought about the low self-esteem of blacks.
Alienation was a term having both psychological and sociological
references.

Representatives of both disciplines debated the related impact of

sociological and psychological factors in the relationship between alienation and
negative attitudes toward minorities.

Several studies pointed to a negative

correlation between alienation and various measures of socioeconomic status.
Several factors, such as normlessness and powerlessness, were found to be
positively related to various dimensions of alienation.

Olsen's (1979) study of

incapability and disenchantment was illustrative.
The four variables {life satisfaction, self-esteem, alienation, and college experience) will be analyzed in nexus with theories and concepts on
attitudinal perceptions. This task will provide the data analysis of Chapter 4.

Chapter 3

DESIGN OF THE STUDY

The Research Problem

Ethnological studies have received increased scholarly attention in
recent years.

The relationship between human attitudes, perceptions, and their

cultural surroundings has attracted researchers from many fields in social
sciences (such as psychology, sociology, and anthropology) and from the environmental design fields (such as architecture, interior design, and urban and regional
planning). Furthermore, because of the diversity of intellectual styles and goals
of its participants, research on ethnology and attitudinal perceptions has often
dealt with applied problems of environmental design as it has treated basic and
theoretical issues.
The research problem is especially important to this study.

The

essential problem is to explore the relationship of ethnological variables to
diverse environmental and cultural settings in universities.

This study offers a

new dimension in research on black students in two educational environments.
This study offers an opportunity to explore, test, and apply real-life situations to
the concepts, theories, and findings.

Limits of Research

This study was limited to findings obtained from black students enrolled
at two universities.

This was not a comprehensive study on black students in
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many diverse educational environments.

Rather, a sample of black students

enrolled in two universities was analyzed. Theoretical concepts and propositions
were drawn from this sample to relate to black students pursuing higher
educations in other institutional settings.

Methodology of the Study
The behavior-setting survey was the methodological technique used in
this study. Special attention was given to the interdependence of environments
that might qualify as behavior settings, the standard procedures for the separate
environmental settings, and the attitudinal perceptions identified with all of the
behavior-environment components. Three basic steps were used in this study to
identify the nature of the two universities in which an assessment of black
attitudinal perceptions was presented:

first, an examination of the ecological

variables related to behavioral patterns in the two settings; second, an analysis of
student activities to explore the essential environmental setting features that are
distinct;

and third, a comparison of the ecological variables to explore the

attitudinal perceptions of black students in two environmental settings.

Chapter 4
ANALYSIS OF DATA

This chapter provides an analysis and interpretation of data collected
for this research. The presentation and discussion of data are encompassed in the
following sections: (1) analytical description of the sample contained in the study,
(2) the presentation, analysis, and interpretation of data obtained from the
respondents, and (3) the summary.

Characteristics of the Research Sample
The research sample consisted of male and female students enrolled at
the freshman and sophomore levels at Texas Southern University (TSU) and the
University of Houston - University Park Campus (UH-UP) during the 1984-85
academic year.

Ten identification items yielded the demographic data of the

sample population.

As indicated in Table 1, there was only one significant

difference in the extent of involvement in racial campus demonstrations. However, it was argued that, for purposes of this study, the groups could be compared.
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Table 1
Characteristics of the Total TSU and UH-UP Samples

df

Chisquare

p

Sex

1

1.44

NS

Academic classification

1

1.43

NS

Association with a fraternity or sorority

2

2.94

NS

Marital status

3

2.55

NS

Reported percentage of friends who are black

3

5.83

NS

Perceived need of financial assistance

3

4.52

NS

Reported dating

1

3.25

NS

Reported percentage of dates who are black

3

3.25

NS

Reported popularity

1

1.43

NS

Reported involvement in campus racial
activities

3

8.00

.05

Variable

Table 2 shows the extent of reported involvement in racial demonstrations on campus at TSU and UH-UP. The difference in reported involvement is
statistically significant. Moreover, Table 2 suggests that UH-UP's black students
more often reported great extent or some extent of involvement. In contrast, the
black students at TSU more of ten reported a slight extent of involvement or not
at all.

4-8

Table 2
Reported Extent of Involvement in Campus
Racial Demonstrations by University
Great
extent

Slight
extent

Some
extent

Not
at all

TSU

4-

32

21

4-0

UH-UP

8

15

27

31

Group

df

3

Chisquare

p

8.00

.05

Table 3 shows that for the total sample males reported involvement in
campus racial demonstrations significantly more often than did females (Chisquare = 8.13; p>.05). In particular, the large number of females who reported no
involvement in racial activities appeared to account for much of the observed
difference.

Table 3
Reported Extent of Involvement in
Campus Racial Demonstrations by Sex

Group

Great
extent

Slight
extent

Some
extent

Not
at all

Males

5

28

24-

24-

Females

7

19

24-

4-7

df

3

Chisquare

p

8 .13

.05
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Comparisons of Life Satisfaction
Table 4 presents the results of comparing the study sample on the
variable, life satisfaction.

Vertically, the comparison is among four groups of

TSU males, TSU females, UH-UP males, and UH-UP females. Horizontally, the
comparison is among five degrees of agreement-disagreement on 10 items of the
life satisfaction variable.

The Chi-square value is 35.39, which indicated a

statistically significant difference at the .0 l level of confidence. This suggested
that the four groups of students were reporting, in general, differential satisfactions with life and that the distribution of these reports was not likely a chance
distribution. Inspection of the distribution mean frequency of response in Table 4
indicates the TSU females tended to report higher life satisfaction more often
than did any of the other three groups. In contrast, UH-UP females tended to
report lower life satisfaction more often than did any of the other three groups.
These two groups of females contributed heavily to the obtained significant
difference. When the degree of life satisfaction reflected in Table 4 is considered
as a whole, the high- to low-order of greater life satisfaction appears to be TSU
females, TSU males, UH-UP males, and UH-UP females.

In terms of low

satisfaction with life, UH-UP females tended to report higher degrees of
dissatisfaction with life more often, on the average, than did TSU females,
followed in order by TSU males and UH-UP males.
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Table 4
Analysis of Life Satisfaction by University and by Sex

Group

TSU
Males
Females
UH-UP
Males
Females

Strongly
disagree

Disagree

6.9
6 .1

12.4

9.5

3.7

5.7

10.2
14.5

Neither

Agree

Strongly
agree

11.6
11.1

12.7
13.3

6.3
7.1

7.5

Chisquare

p

12

35.39

.01

2.8

9.8
11.7

11.6

df

3.5

Table 5 presents the data comparing life satisfaction at TSU and
UH-UP. Significantly more TSU students than UH-UP students reported satisfaction with life (Chi-square= 37.46;

p >.01).

In contrast, the TSU and UH-UP

groups appeared to be almost equal with respect to dissatisfaction with life.

Table .5
Analysis of Life Satisfaction by University

Group
TSU
UH-UP

Strongly
disagree

Disagree

Neither

Agree

Strongly
agree

11.5

20.4

22.7

27.5

14.9

9.4

24.7

19 .1

21.5

6.3

df

Chisquare

p

4

37.46

.01
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Table 6 presents the results of comparing the study sample on the
variable, life satisfaction. Vertically, the comparison is between the total male
and female students on life satisfaction. Horizontally, the comparison is among
five degrees of agreement-disagreement on 10 items of the life satisfaction
variable.

The computed Chi-square value showed no significant differences

between the two groups.

However, there are clear indications that males

reported positive life satisfaction more often, while females reported dissatisfaction more of ten.
Table 6
Analysis of Life Satisfaction by Sex

Group

Strongly
disagree

Disagree

Neither

Agree

Strongly
agree

Males

9.7

19.7

19 .1

22.8

10.0

11.2

25.7

22.7

26.2

11.2

df

4
Females

Chisquare

p

1.63

NS

In summary, (1) the UH-UP males and females were generally more
dissatisfied with their lifes than were TSU males and females (Table 4);
(2) significantly more TSU students were satisfied with their lives than were
UH-UP students (Table 5);

and (3) there were no statistically significant

differences between the total male and female students of life satisfaction, but
females appeared to be more dissatisfied than were males, and males appeared to
be more satisfied than were females (Table 6).
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Comparisons of Self-esteem
Table 7 presents the results of comparing the study sample on the
variable, self-esteem. Vertically, the comparison was among four groups of TSU
males, TSU females, UH-UP males, and UH-UP females.

Horizontally, the

comparison was among five degrees of agreement-disagreement on 10 items of
the self-esteem variable.

The Chi-square value was 45.89, which indicated a

difference statistically significant at the .01 level of confidence. This suggested
that the four groups of students were reporting, in general, differential selfesteem and that the distribution of these reports was not likely a chance
distribution. Inspection of the distribution mean frequency of response in Table 7
indicates the TSU females and UH-UP females tended to report higher selfesteem more often than did TSU males and UH-UP males. In contrast, TSU males
and TSU females tended to report lower self-esteem more often than did UH-UP
males and UH-UP females. When the degree of self-esteem reflected in Table 7
is considered as a whole, the high- to low-order of greater self-esteem appears to
be UH-UP females, TSU females, TSU males, and UH-UP males. In terms of low
self-esteem, TSU males, closely followed by TSU females, tended to report lower
self-esteem more often, on the average, than did UH-UP males and UH-UP
females.
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Table 7
Analysis of Self-Esteem by University and by Sex

Group

TSU
Males
Females
UH-UP
Males
Females

Strongly
disagree

3.9
4.8

Disagree

Neither

Agree

Strongly
agree

7.0
5.4

8.1

6.5

13.1
15.2

14.6
18.1

1.5

5.0

1.0

3.6

4.5
6.7

11.7
19.0

df

Chisquare

p

12

45.89

.01

11.3
16.7

In Table 8, there is a clear and highly significant difference (Chisquare = 36.38; p >.01) in the mean frequency of response on self-esteem between
TSU students and UH-UP students.

In general, both groups tended to report

higher self-esteem more frequently than they reported lower self-esteem.

In

particular, TSU students reported higher and lower self-esteem more often on the
average than did UH-UP students.

At the lower end of the self-esteem

continuum, there were about twice as many TSU as UH-UP responses.

It

appeared, therefore, that TSU students reported significantly higher self-esteem
than did UH-UP students.
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Table 8
Analysis of Self-Esteem by University
Strongly
disagree

Disagree

Neither

Agree

Strongly
agree

TSU

8.7

12.4

14.6

28.3

32.7

UH-UP

2.5

8.6

11.2

30.7

27.0

Group

df

Chisquare

4

36.38

p

.01

Table 9 shows no statistically significant difference in self-esteem
reported by the males and females of the sample (Chi-square = 6.33, which was
not significant). At the same time, the table clearly suggests that females tended
to reflect more positive perceptions of self-esteem than did males. Females also
tended to report lower self-esteem less often than did males.

Table 9
Analysis of Self-Esteem by Sex

Group

Strongly
disagree

Disagree

Neither

Agree

Strongly
agree

Males

5.4

12.0

12.6

24.8

26.2

Females

5.8

9.0

13.2

34.2

34.8

df

4

Chisquare

p

6.33

NS
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From the preceding analysis of self-esteem, it may be concluded that:
(1) TSU females, followed by UH-UP females, tended to report significantly

higher self-esteem more often than did TSU males, followed by UH-UP males who
reported higher levels of self-esteem less frequently than did any of the other
three groups (Table 7); (2) on the average, more TSU students reported both lower
and higher self-esteem more often than did UH-UP students, and in total the
UH-UP students appeared to report significantly higher self-esteem (Table 8); and
(3) there were no significant differences for self-esteem for males and females,
but there were indications that females reflected higher self-esteem more clearly
than did males (Table 9).

Comparisons of Alienation
Table 10 compares the study sample on the variable, alienation.
Vertically, the comparison was among four groups of TSU males, TSU females,
UH-UP males, and UH-UP females. Horizontally, the comparison is among five
degrees of agreement-disagreement on 10 items of the alienation variable. The
Chi-square value is 32.29, which indicated a difference statistically significant at
the .01 level of confidence. This suggested that the four groups of students were
reporting, in general, differential alienation and that the distribution of these
reports was not likely a chance distribution. Inspection of the distribution mean
frequency of response in Table 10 indicates the TSU males tended to report more
alienation more often than did TSU females. In contrast, UH-UP females tended
to report more alienation more often than did UH-UP males. When the degree of
alienation reflected in Table 10 is considered as a whole, the high- to low-order of
greater life satisfaction appears to be TSU males, TSU females, UH-UP females,
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and UH-UP males. In terms of low levels of alienation, the comparable order is
UH-UP females, TSU females, TSU males, and UH-UP males.

In general, it

appeared that UH-UP females and TSU females were significantly less alienated
than were UH-UP males and TSU males.

Table 10
Analysis of Alienation by University and by Sex

Group

TSU
Males
Females
UH-UP
Males
Females

Strongly
disagree

Disagree

4.9
4.6

11.6

3.3
5.4

5.3

6.3
12.5

Neither

Agree

Strongly
agree

10.9
10.9

13.9
14.6

12.0
8.3

9.0
11.8

9.3
12.0

df

Chisquare

p

12

32.29

.01

6.1

5.3

Table 11 provides the results of comparing the study sample on the
variable, alienation. Vertically, the comparison is between two groups -- TSU and
UH-UP.

Horizontally, the comparison is among five degrees of agreement-

disagreement on 10 items of the alienation variable.

The Chi-square value is

22.79, which indicated a statistically significant difference at the .01 level of
confidence.

This suggested that the TSU group reported less alienation more

often and that the distribution of these reports was not likely a chance
distribution. Inspection of the distribution mean frequency of response in Table
11 indicates the TSU and UH-UP groups tended to report higher alienation in
about equal frequency.

In contrast, the TSU group tended to report lower

alienation more often than did the UH-UP group.
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Table 11
Analysis of Alienation by University
Strongly
disagree

Disagree

Neither

Agree

Strongly
agree

TSU

20.3

28.5

21.8

16.9

9.5

UH-UP

11.4

21.8

20.8

18.8

8.7

Group

df

Chisquare

4

22.79

p

.01

Table 12 presents alienation data for the males and females of the
study sample.

It indicates that both groups reflected more alienation about

equally often. More significantly, females tended to disagree or strongly agree
with the negatively-stated alienation items more often than did males.

Thus,

females reported lower alienation more often than did males, while males
reported lower alienation less often.

In general, males reported significantly

more alienation than did females.

Table 12
Analysis of Alienation by Sex

Group

Strongly
disagree

Disagree

Neither

Agree

Strongly
agree

Males

8.2

11.6

19.9

23.2

18.1

10.0

24.1

22.7

26.6

13.6

Females

df

Chisquare

p

4

42.08

.01
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From the preceding analysis of alienation, it may be concluded that:
(1) TSU females and UH-UP females were significantly less alienated than were

TSU males and UH-UP males (Table 10); (2) UH-UP students were significantly
more alienated than were TSU students (Table 11); and (3) males were significantly more alienated than were females (Table 12).

Comparisons of College Experience
Table 13 presents a comparison of the variable, college experience.
Vertically, the comparison was among four groups of TSU males, TSU females,
UH-UP males, and UH-UP females. Horizontally, the comparison was among five
degrees of agreement-disagreement on 10 items of the college experience
variable.

The Chi-square value was 91.32, which indicated a difference statis-

tically significant at the .O 1 level of confidence.

This suggested that the four

groups of students were report ing, in general, differential college experiences and
that the distribution of these reports was not likely a chance distribution.
Inspection of the distribution mean frequency of response in Table 13 indicates
that UH-UP females tended to see their college experiences more positively than
did any of the other three groups. In contrast, TSU females ranked second in such
positive perceptions of the college experience, followed closely by TSU males.
UH-UP males reported positive perceptions one-quarter to one-half as often as
did the other groups.

UH-UP females reported a smaller number of negative

perceptions, and UH-UP males, TSU males, and TSU females reported about equal
numbers of perceptions. In total, it appeared that UH-UP females (in particular)
and TSU females tended to view their college experiences positively, while
UH-UP males tended to view their college experiences least positively.
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Table 13
Analysis of College Experience
by University and by Sex

Group

TSU
Males
Females
UH-UP
Males
Females

Strongly
disagree

Disagree

Neither

Agree

5.8

10. 7
11.6

12.4
12.7

12.9
14.6

4.4

5.7
8.4

9.6
14.1

8.4
12.6

7.6
9.0

Strongly
agree

df

Chisquare

12

91.32

p

5 .1
7 .1
.01

2 .1
29.3

Table 14 clearly indicates that TSU students reported more positive
perceptions of their college experiences about twice as frequently as did UH-UP
students. The two groups reported neutral and negative perceptions about equally
often. The distribution yielded a Chi-square value of 84.76, which indicated that
significantly more TSU students were satisfied with the nature and quality of
their college experiences.

Table 14
Analysis of College Experience by University
Strongly
disagree

Disagree

Neither

Agree

Strongly
agree

TSU

10.2

21.8

25 .1

27.6

12.3

UH-UP

14.2

23.6

21.6

16.6

5.1

Group

df

Chisquare

p

4

84.76

.01
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Table 15 compares male and female perceptions of the nature and
quality of college experiences. Although differences in the distribution were not
statistically significant (Chi-square = 2.15), the earlier observation that females
tended to view their college experiences more positively tended to contradict this
finding. In addition, it suggested that perceptions of the nature and quality of the
college experience tended to vary more widely along the response continuum.

Table 15
Analysis of College Experience by Sex

Group

Strongly
disagree

Disagree

Neither

Agree

Strongly
agree

Males

11.5

20.3

21.4

20.6

7.3

Females

12.8

25 .1

23.6

10 .1

df

4
25.4

Chisquare

p

2.15

NS

In summary, (1) UH-UP females and TSU females tended to report
significantly more positive views of their college experiences (Table 13); (2) TSU
students reported higher satisfaction with their college experiences significantly
more often than did UH-UP students (Table 14); and (3) females tended to reflect
a broader range of appraisals of their college experiences than did males, but the
difference was not statistically significant (Table 15).
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Summary

Possible bias in the study samples was checked on the basis of 10
characteristic variables. Of the 10 variables, only campus racial demonstrations
revealed significant differences between the two samples. On the variable of life
satisfaction, significant differences were found between the groups of TSU males,
TSU females, UH-UP males, and UH-UP females. Further analysis indicated that
TSU students tended to reflect more positive views of their college experiences.

Chapter 5

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The preceding chapters of this study have explained the attitudinal
perceptions of black students at Texas Southern University and at the University
of Houston - University Park Campus during the 1984-85 academic year. The new
data are not significantly different from the old. The research focused upon the
extent of attitudinal perceptions of black students by analyzing the following
variables:

life satisfaction, self-esteem, alienation, and nature of the college

experience.
The study indicated a difference in the degree of life satisfaction for
black students attending a predominantly black university in comparison with
their counterparts at a white university. The study indicated a higher level of life
satisfaction for black students attending a white unviersity in comparison with
their counterparts at a black university.

In all categories related to life

satisfaction, black students attending the white university scored higher than did
the students pursuing educations at the black university. Specifically in the areas
of happiness, spirit, and personal qualities, students pursuing educations at white
universities scored higher than did their counterparts at the black university.
Also, the levels of self-esteem were higher among students attending
the white university than among students attending the black university. It must
be noted that black students enrolled at the white university had a higher degree
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of personal worth, positive attitude toward self, self-satisfaction, and a higher
inclination toward self-respect and personal ambition. The respondents' replies to
the questionnaire indicated a variation in the degree of personal qualities, an
inclination to failure, personal self-worth, positive attitudes, and self-respect~
It may be argued that black students attending white universities have
higher academic achievement. This may have accounted for a higher degree of
life satisfaction and self-esteem.
One of the most revealing factors of the study was the degree of
alienation that black students experienced at the white university.

That data

showed a higher degree of alienation for black students attending the white
university than for those students attending the black university.

Although new

educational opportunities had been granted to blacks, the social system continued
to alienate black students.

Students enrolled at black universities perceived

themselves as being more of a part of the whole university community. The data
showed that black students attending the white university felt less personal
attachment to their professors than did their counterparts at the black university.
The research further indicated that blacks were racially isolated at the
white university.

Although numerous obstacles to educational opportunity had

been removed, the social acceptance of black students in the face of harsh
opposition remained. The southern tradition of racism, prejudice, and discrimination continued to promote the unacceptability of blacks in institutional settings.
The nature of the college experience also presented some interesting
data. There was a degree of difference in the nature of the college experience
among the students at the two universities.

The students' perceptions of their
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academic training in relation to social activities, dormitory life, and extracurricular activities indicated some variation. The students at the black university
indicated a higher level of social activities, a more pleasant dormatory life, and
greater participation in extracurricular activities.

The data revealed that

latitude of social activities provided by the black university was more appealing
to black students than to their counterparts at the white university. The tension
between the desire to promote excellence and the quality of social life for black
students at the white university presented a crucial problem.
Universities have experienced changes in racial enrollments in the last
two decades.

The increased enrollment of blacks on white campuses was

apparently directly related to federal government involvement. The ultimate goal
of racial desegregation in higher education had experienced progress, but complete success remained distant.

The racial composition of universities in the

United States presented new challenges to administrators.

This study has

revealed significant data essential to institutional policymaking, curricula
development, and extracurricular activities to promote a quality college experience for black students.
A close examination revealed factors that hampered policy success in
higher education. At first glance, a major source of desegregation resistance was
the whites' fears of eroding educational quality. However, higher education has
been more enlightened or willing to experiment with social change.
Race remains a theme in American society. The predominantly black
enrollments distinguish traditionally black universities from their white counterparts. Traditionally black universities have played major roles in the education of
black Americans.

Black universities continue to be a vital component in the
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education of black Americans. In 1976, over two-thirds of all blacks receiving
bachelor degrees earned them from traditionally black institutions (Bullock, 1984).
Thirty-seven publicly supported traditionally black universities have survived as
the legacies of de jure segregation; all but three remain over one-half black in
student enrollment, and all but five had student bodies that were over threefourths black in 1978.
Although black students have experienced the post-Vietnam, Watergate
campus crises of the 1960s, the contemporary black students showed no distinct
differences in their attitudinal perceptions than revealed in earlier studies.
Progress has been made in increasing black enrollment at traditionally white
universities.

Most traditionally white universities would probably still be

considered racially identifiable.

Traditionally black universities remain racially

identifiable by any definition.

Because of these characteristics, the technical

means for desegregating higher education are not readily available without
confronting a longstanding tradition of student choice. The wide leeway allowed
student selection in higher education, based on different characteristics and
traditions, helped to explain racial identification in colleges and universities.
It is highly likely that black universities will inevitably be discriminated
against in states wherein whites control economic and political power. The issue
of eliminating racially identifiable universities is crucial.

Black universities'

emphasis on black culture may not be available to the interested black students at
traditionally white universities, even through black studies programs.

Tradi-

tionally black universities, proponents argue, are examples of black accomplishments in which all blacks can take pride.
opportunities

for

disadvantged

students

Moreover, they provide educational
in

a

compassionate,

supportive
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environment in which students feel they are a part of the social and academic
aspects of the university.

In a time of heightened ethnic consciousness, black

universities provide services that are essential to the community.
The future of education in America involves complex and difficult
questions. This study was designed to determine if there were any significant
differences in the attitudes of black students at Texas Southern University as
compared to their counterparts at the University of Houston - University Park
Campus. The research examined the perceptions of black students utilizing four
variables: life satisfaction, self-esteem, alienation, and the quality of the college
experience.
An attempt was made to review, correlate, and assess the literature on
attitudinal perception. Intense consideration was given to those scholarly studies
about the black experience in America.

Major Findings

The crucial problem was to identify differences in the attitudes and
characteristics of black students who attended a predominantly white university
as opposed to those black students who attended a predominantly black university.
To provide direction for this research, four general hypotheses were formulated
and tested. The results of these tests are given below.
Ho 1: There is no significant difference in the level of life satisfaction
of black students attending an integrated university as opposed to their counterparts attending a black university.
It was found that there were significant differences in reported degrees
of life satisfaction among TSU males, TSU females, UH-UP males, and UH-UP
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females. There tended to be more dissatisfaction expressed by UH-UP females
than any other group. However, the differences that were supported by statistical
analysis showed that UH-UP students were more dissatisfied with life than were
TSU students and that there were no significant differences in life satisfaction
between the males and females of the total sample.
Hoz= There is no significant difference in the self-esteem of black
students attending an integrated university as opposed to their counterparts
attending a black university.
It was found that the two universities were significantly different on
statistical measures of self-esteem; however, there were no statistically significant differences between males and females. It was found that the students at
UH-UP scored significantly higher on self-esteem than did the students at TSU.
Ho : There is no significant difference in the alienation experienced by
3
black students attending an integrated university as opposed to their counterparts
attending a black university.
It was found that there were significant differences in alienation among
the four groups -- TSU males, TSU females, UH-UP males, and UH-UP females.
It appeared that the UH-UP females and the TSU females were significantly less
alienated than were the UH-UP males and the TSU males.

Further, there was

significantly less alienation among TSU students than among UH-UP students.
Finally, the males of the total sample tended to reflect significantly more
alienation than did the females.
Ho 4: There is no significant difference in the college experience of
black students attending an integrated university as opposed to their counterparts
attending a black university.
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It was found that significantly more UH-UP female students and TSU
female students were satisfied with the nature of their college experiences. TSU
students reported significantly higher satisfaction with their college experiences
than did UH-UP students.

Females tended to reflect a broader range of

appraisals of their college experiences than did males, but the difference was not
statistically significant.

Discussion of the Findings
The findings of this study did not indicate substantial data to constitute
a definite argument on the attitudinal description of the population; however, the
findings indicated there were differences in the attitudes of black students
attending both universities.

These findings alerted the researcher to the

inappropriateness of categorically assuming that all students are alike and the
inappropriateness of arbitrarily perceiving all individuals of a given category on
the basis of the general characteristics of their particular group.
The findings of this study should have direct applicability for southern
universities for all universities in which similar students are enrolled. Attitudinal
characteristics that are found to characterize a particular group and those that
show similarities or differences between the groups should be useful in assessing
and responding to the culture of the campus community.
These results should be applicable in student affairs programs in
developing all aspects of the student personnel program -- educational experiences, programs for student personal and social development, and post-university
planning. Student personnel administrators should find this information useful in
developing

program

specifications

and

adopting

effective

administrative
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approaches.

It is envisioned that these findings will constitute useful points of

reference for staffs and students in developing perceptions and understandings
which will facilitate better communication and more productive extractions.

Implications of the Study
This study has major implications for student personnel workers who are
committed to the understanding of attitudinal cries of black students.

The

general findings of this study suggested that UH-UP students thought more highly
of themselves than did TSU students; however, they were more alienated, seemed
less satisfied with their lives, and rated their college experiences less favorably
than did TSU students.

It seemed of interest that the students in TSU, the

predominantly black university, were indeed more satisfied with their lives, held
their college experiences in high esteem, and at the same time held themselves in
less esteem, although they appeared to feel less alienated than did UH-UP
students.
The findings raised some serious questions.

Whether blacks are on

predominantly black universities or integrated universities, is it possible to escape
the total emersion in white values that blacks perceive as alienation?

Should

black females date more white males at integrated universities? Their counterparts shared similar outlooks. How do blacks escape total emersion in the black
bourgeoisie culture, which they see as paternalistic and authoritarian?

There

seem to be two interesting styles of black students, the style being related to the
nature of the university.
Another important finding in this study was that female black students
seemed to perceive the college experience more favorably but considered
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themselves less popular than did male black students. It may have been that male
students were more involved in athletic scholarships and females were more
involved in academic scholarships;

this could have enhanced the females'

concerns with academic achievement.

Recommendations

This study has compared the attitudes of black students in an integrated
setting and black students' behaviors on life satisfaction, self-esteem, alienation,
and the nature of the college experience. It is anticipated that these findings will
provide greater insight to the understanding of these two groups during an area of
activism characterized by demands for participatory democracy among predominantly white groups and for black identity among black groups.
The findings should serve as a basis for further research. Universities
may find this research useful in studies of their individual campuses. This study
may be expanded to include similar institutions to provide a wider sample.
Inasmuch as black students are being recruited by predominantly white unversities, it would be useful to expand the present study to include northern and
southern universities. This study may be replicated on black and white students in
integrated and black universities.

This study may be replicated on university

juniors and seniors.
Researchers should construct a more discriminating instrument to
measure students' attitudes and perceptions.

Student activism and moral and

ethical perceptions might be added as major variables and compared with life
satisfaction, self-esteem, alienation, and the nature of the college experience.

APPENDICES
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APPENDIX A
Correspondence
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Dear
The purpose of this communication is to request permission to conduct research for my doctoral dissertation using students at your university.
I am making a comparative study of the atittudes of freshmen and sophomores at
a predominantly black university and at a predominantly white university.
One attitude investor will be administered to a sample group. You may be assured
that individual responses to the inventory items will be kept confidential.
Research findings will be discussed in terms of group data, and individual
participants will not be identified.
Thank you very much.
Sincerely yours,

Samuel R. Weathersby
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Dear Mr. Weathersby:
I am in receipt of your letter requesting the university's cooperation in opening
our files and granting permission for you to administer your questionnaire to our
students for research purposes as you tread the tedious and difficult road toward
your doctorate.
I hereby grant your request and ask all concerned people on our faculty staff and
in the administration, as well as the students, to assist you as much as we can.
Good wishes for your success.
Sincerely yours,

APPENDIX 8

Social Psychological Questionnaire
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Dear Fellow Student:
I am a black student at Texas Southern University, working on my doctoral
dissertation in the field of higher education administration. My dissertation
involves the study of differences in attitudes between blacks attending a black
university and blacks attending a white university.
I need your help to complete this study.
All I am asking is that you complete the enclosed questionnaire and return it to
me. Your responses will be kept completely confidential. In order to finish the
writing of my dissertation on time, I need to receive your completed questionnaires by December 15, 1984.
Sincerely,

Samuel R. Weathersby
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Part I
Please check one appropriate answer to each of the following questions:
1.

What is your sex?
Male
Female

2.

What is your class?
Freshman
Sophomore

=

3.

Do you belong to one of the following organizations?
Fraternity
Sorority
Neither

4.

Approximately what proortion of your close friends are black?
0% - 25%
26% - 50%
51% - 75%
76% - 100%

5.

What proportion of your total college expenses are paid by a scholarship,
fellowship grant, or a student loan?
0% - 25%
26% - 50%
51% - 75%
76% - 100%

6.

What is your marital status?
_
Single
Married
Separated
Divorced

7.

Do you date?
Yes
No

8.

Approximately what percentage of your dates are with black students?
0% - 25%
26% - 50%
51% - 75%
76% - 100%
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9. Approximately how popular do you think you are with members of your own
racial group?
Very popular
Slightly popular

=
=

10. To what extent are you involved in racial campus demonstrations?
_
To a great extent
To some extent
To a slight extent
To no extent at all

Part 2
For each of the items below, please respond by marking the one answer which best
indicates your response. Please use the following key:
SA =
A =

N

=

D

=
=

SD

Strongly Agree with the statement
Agree with the statement
Neither agree nor disagree with the statement
Disagree with the statement
Strongly Disagree with the statement

11. More and more I am coming to ask myself what's the
use of it all.

SA A N D SD

12. One should make the most of the present and let the
future take care of itself.

SA A N D SD

13. The tension in the world today makes one wonder
whether one will be around in the future.

SA A N D SD

14. The only thing I can be sure of today is that I can't
be sure of anything.

SA A N D SD

15. I generally feel in good spirits.

SA A N D SD

16. I am very satisfied with life.

SA A N D SD

17. I find a good deal of happiness with life.

SA A N D SD

18. I am e·n couraged to take an active part in social
reform.

SA A N D SD
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19. Students are frequently reminded to take preventive
measures against illness.

SA A N D SD

20. There is a lot of apple-polishing around here.

SA A N D SD

21. I feel I am a person of worth at least on an equal
plane with others.

SA A N D SD

22. I feel that I have a number of good qualities.

SA A N D SD

23. All in all, I am inclined to feel that I am a failure.

SA A N D SD

24. I am able to do things as well as most other people.

SA A N D SD

25. I feel I do not have much to be proud of.

SA A N D SD

26. I take a positive attitude toward myself.

SA A N D SD

27. On the whole, I am satisfied with myself.

SA A N D SD

28. I wish I could have more respect for myself.

SA A N D SD

29. I certainly feel useless at times.

SA A N D SD

30. At times I think I am no good at all.
a
31. There is little use writing to public officials because
they often aren't really interested in the problems
of the average man.

SA A N D SD

SA A N D SD

32. Nowadays a person has to live pretty much for today
and let tomorrow take care of itself.

SA A N D SD

33. In spite of what some people say, the lot of every
man is getting worse.

SA A N D SD

34. It is hardly fair to bring children into the world with
the way things look for the future.

SA A N D SD

35. These days a person doesn't know whom he can
count on.

SA A N D SD

36. Most people don't really care what happens to the
next fellow.

SA A N D SD

37. Next to health, money is the most important thing
in life.

SA A N D SD
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38. You sometimes can't help wondering whether anything is worthwhile.

SA A N D SD

39. To make money, there are no right and wrong ways
anymore, only easy and hard.

SA A N D SD

40. If a student disagrees with the view of his professor,
his grades will probably suffer.

SA A N D SD

41. The professors seem to have little time for conversation with students.

SA A N D SD

42. If a student wants help, he usually has to answer a
lot of embarrassing questions.

SA A N D SD

43. Everyone here has pretty much the same attitudes
and beliefs.

SA A N D SD

44. Students are encouraged to criticize administrative
policies and teaching practices.

SA A N D SD

45. Professors often try to provoke arguments in class.

SA A N D SD

46. The livelier the professors, the better the class.

SA A N D SD

47. Faculty members put a lot of energy into their
teaching.

SA A N D SD

48. Faculty members put a lot of enthusiasm into their
teaching.

SA A N D SD

49. Students rarely get drunk.

SA A N D SD

50. Students rarely get disorderly.

SA A N D SD

51. Everyone has a lot of fun at this school.

SA A N D SD

52. There are no favorites at this school.

SA A N D SD

53. Everyone gets treated alike at this school.

SA A N D SD

54. Students who work hard for high grades are likely to
be regarded as odd.

SA A N D SD
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